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LiveText

LiveText Information for Tusculum University Students

LiveText: All candidates in this course are required to have a LiveText account. If you do not already
have a LiveText account, Amanda Delbridge at adelbridge@tusculum.edu will send your account
information via your official Tusculum email the second week of the semester. The College of Education
is handling all LiveText accounts internally, so you will not need to purchase it yourself. Your LiveText
account is valid for 7 years and will be used for most of the courses in your program for submission for
Critical Tasks and Key Assessments. After receiving a membership code, you will need to register the
account. The register button is the third purple button in the center of the screen.

1.
2.
3.

Under Register Membership, click the Register button
Choose your Role in STEP 1 by selecting Student.

Enter Key Code in STEP 2. You will need to enter your unique key code that you receive via email at
your official Tusculum email address.

Enter Your Personal Information in STEP 3 and Create your LiveText Account in STEP 4. Complete
the registration process by completing and verifying the required information and acceptance of
the Terms of Service.

Click the Register My Membership Account button.

After successfully completing the registration process, LiveText will display the Congratulations
page. This page will display your username and the option to click to reveal your password.

Note: When entering your name, use your official name on record at your institution. You do not need to
enter information in the School PIN field unless your institution requires or has provided you with a School

PIN.



mailto:adelbridge@tusculum.edu

It is recommended that you use Mozilla Firefox as your browser. Explorer is not recommended.

Getting Started: Log into LiveText. After logging in you will see your Dash Board. Below is a sample screen
shot. Click the Help tab located in the right corner of the page.
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Click the LiveText Student Dashboard Video for a 7-minute video with instructions.
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Documents

© LiveText Documents

© Create/Edit a LiveText Document
© Share a LiveText Document

© Output a LiveText Document LiveText Student Dashboard
© Organize Documents

Courses

© Submit a Course Assignment
© Academic Terms

© Course Assignment Basics

© View a Completed Assessment

© Standards & Outcomes for Courses

Frequently Asked Questions

© Course Announcement(s)

© Course Level Discussion Board © What is LiveText's Recommended Browser?
Tools .

© How do | start a new assignment from an assignment template?
© Visitor Pass

After watching the video, notice the Frequently Asked Questions section and the training resources (pdf
documents) at the bottom of the page.

Please do not hesitate to contact your LiveText Support center at (1-800-311-5656) or use the link below.
support@watermarkinsights.com

Technical Support Hours

Monday — Thursday: 8:00 am to 9:00 pm (Eastern)
Friday: 8:00 am to 7:00 pm (Eastern)

Saturday: (email only)
Sunday: 5 pm to 10:00 pm (Eastern)
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LiveText Frequently Asked Questions

1. Why are we doing this? What is the purpose?
LiveText enables Tusculum University to gather data for assessing programs and for accreditation. The artifacts
or submissions in LiveText are evidence of assignment alignment to standards and evidence of candidate
performance for all education programs—undergraduate and master level.

2. What is a Critical Task assignment?
Critical Tasks are high stakes. Candidates must score an average of 3 on assignment in order to pass the course.
The language used in our syllabi looks like this:
The is a CRITICAL TASK for this course and must be uploaded to LiveText. LiveText is a
web-based electronic portfolio required of all students in College of Education (COE) programs. LiveText
enables students to build media-rich online portfolios that showcase learning and can be shared with others;
it also provides a way to submit assignments to instructors for feedback and assessment. The COE uses
these assessments to evaluate your progress toward meeting program and applicable state and/or national
standards and to inform program improvement. Once your assignment is in your portfolio, it will be
assessed by your instructor using a 4-point rubric (4=Exemplary, 3=Proficient, 2=Developing Proficiency,
1=Not Proficient). You must earn an average score of 3 or better on the Critical Task to receive a passing
grade in this course. If you score less than 3, you will be given feedback to guide your remediation of the
work. Remediated work must be completed by (insert date to provide enough time to re-score the
work) and must raise the average score to a minimum of 3 to receive a passing grade in this course.

3. What is a Key Assignment?
Key Assessments are more formative in nature. Responses are scored, but candidates are not required to
have a minimum score in order to pass the course. The language used in our syllabi looks like this:
The is a KEY ASSIGNMENT for this course and must be uploaded to LiveText. LiveText
is a web-based electronic portfolio required of all students in College of Education (COE) programs. LiveText
enables students to build media-rich online portfolios that showcase learning and can be shared with others;
it also provides a way to submit assighments to instructors for feedback and assessment. The COE uses
these assessments to evaluate your progress toward meeting program and applicable state and/or national
standards and to inform program improvement. Once your assignment is in your portfolio, it will be
assessed by your instructor using a 4-point rubric (4=Exemplary, 3=Proficient, 2=Developing Proficiency,
1=Not Proficient). You must submit this completed assignment to LiveText to receive a passing grade in
this course.

4. How will these assignments be assessed or graded?
First, separate these two ideas. LiveText scoring or assessment is to evaluate your progress toward meeting
program and applicable state/national standards and to inform program improvement. If it is a Critical Task,
candidates must score an average of 3 on the LiveText rubric to pass to course. If a Key Assignment,
candidates must submit the completed assignment for scoring using the LiveText rubric to receive a passing
grade for the course. The College of Education Performance Level Indicators (COEPLIs) were adopted by the
College of Education to assist faculty in scoring assignments in LiveText. A copy of these are attached.
The lead professor/instructor for the course will determine how or if the assignment will be used for course
grades. This information is shared with our adjunct faculty. Some professors/ instructors will use a course
rubric or scoring guide. These course rubrics may have a different scale or additional/fewer indicators.
Some may have point scale or convert the LiveText score to a percentage score. Most
professors/instructors will use the assignments as part of the total course grade. However, course grading is
at the discretion of your professors/Instructors.



Teacher Education Student Learning Outcomes

Teacher Education Student Learning Outcomes — Full Version

TU Student Learning Outcomes

Description

Content Knowledge and Application

Candidates demonstrate content knowledge including central
concepts, principles, skills, tools of inquiry, and structures of
the disciplines they teach. Candidates connect concepts to
engage learners in critical thinking, creativity, and
collaborative problem solving.

Instruction: Assessment

Candidates use formal and informal assessments that are
aligned with state content standards, have clear
measurement criteria, and measure student performance in
multiple ways; the results are used to monitor learner
progress and provide feedback to guide the teacher’s and
learner’s decision making.

Instruction: Planning & Instructional
Strategies

Candidates plan instruction based on knowledge of subject
matter, curriculum, pedagogy, learners, and the community.
Candidates use a variety of instructional strategies and
technologies to support mastery of the learning objective;
develop learners’ analytical, practical, creative, and research-
based thinking skills; and elicit evidence of those skills in
students’ work.

Instruction: Learners, the Learning
Environment, and Diversity

Candidates apply knowledge of how learners grow and
develop to design and implement developmentally
appropriate and challenging learning experiences. Candidates
apply understanding of individual differences and diverse
cultures to create an inclusive and organized learning
environment that supports individual and collaborative
learning and maximizes student engagement.

Professionalism, Ethical Practice, and
Leadership

Candidates are reflective practitioners who continually
evaluate the effects of their choices and actions on others.
Candidates seek opportunities for leadership, collaboration,
and service among learners, families, peers, and the school
community.

Teacher Education Student Learning Outcomes — Abbreviated Version

TU Student Learning Outcomes

Description

Content Knowledge and Application

Candidates demonstrate content knowledge and
integrate concepts to engage learners.

Instruction: Assessment

Candidates measure student performance in multiple
ways, then use results to monitor learner progress and
provide feedback.

Instruction: Planning & Instructional
Strategies

Candidates plan instruction using a variety of instructional
strategies and technologies to support students’ mastery
of the learning objective.

Instruction: Learners, the Learning
Environment, and Diversity

Candidates integrate knowledge of learner development,
individual differences, and diversity to design learning
experiences and create learning environments.

Professionalism, Ethical Practice, and
Leadership

Candidates reflect on how their choices impact others
and seek opportunities for leadership and service.




The College of Education Performance Level Indicators (COEPLIs)

Level 2: Level 1: Not
COEPLIs Level 3: Proficient Developing -
. . Proficient
Proficiency
Meets all and Meets all Meets most Does not meet
exceeds many . . .
Standards A applicable applicable most applicable
applicable
standards standards standards
standards
Expertly Fails to Fails to

Knowledge and
Skills

demonstrates the
knowledge and
skills embodied in
the assignment

Demonstrates the
knowledge and
skills embodied in
the assignment

demonstrate some
of the knowledge
and skills
embodied in the

demonstrate the
knowledge and
skills embodied in
the assignment

assignment
Skillful evidence Consistent Inconsistent . .
Competency . . Little evidence of
of competency evidence of evidence of
and competency or

Understanding

and
understanding

competency and
understanding

competency and
understanding

understanding

Support
Required

Required minimal
support,
coaching, or
scaffolding

Required some
support, coaching,
or scaffolding

Required
considerable
support, coaching,
or scaffolding

Required extensive
support, coaching,
or scaffolding

Attention to
Feedback

Work reflects
careful attention
to instructor
feedback and
coaching

Work reflects
attention to
instructor
feedback and
coaching

Work reflects
inconsistent
attention to
instructor
feedback and
coaching

Work does not
reflect attention to
instructor
feedback and
coaching

Expectations

Goes beyond
what was taught
or expected

Reflects what was
taught or expected

Partially reflects
what was taught
or expected

Does not reflect
what was taught
or expected

Work is complete
—all required

Work is complete
—all required

Work is not
complete — some

Work is
incomplete — many

Completion
elements exceed elements meet elements do not elements do not
expectations expectations meet expectations | meet expectations
All claims are . Many claims are Most claims are

. . Most claims are . .
Claims and substantiated and ) not substantiated not substantiated
. . substantiated and .
Citation work is very well and/or work is and/or borrowed

cited

work is well cited

poorly cited

ideas are not cited

Level of Detail

Level of detail is
ideal for the task

Level of detail is
appropriate for the
task

Level of detail is
insufficient for the
task

Level of detail is
unsatisfactory for
the task

Accuracy, Focus
and
Consistency

Work is accurate,
focused, and
consistent

Work is generally
accurate, focused,
and consistent

Work lacks
accuracy, focus, or
consistency

Work is largely
inaccurate,
unfocused, and
inconsistent

Errors and
Flaws

Very rare errors
or minor flaws

Minimal errors or
minor flaws

Significant errors
or flaws

Extensive errors or
major flaws




InTASC Standards at a Glance

cossoF

The InTASC Model Core Teaching Standards (April 2011)
At A Glance

The Learner and Learning

Standard #1: Leamer Development

The teacher understands how learners grow and develop, recognizing that
patterns of learning and development vary individually within and across the
cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriate and challenging learning experiences.

Standard #2° | eamning Differences

The teacher uses understanding of individual differences and diverse cultures
and communities to ensure inclusive leaming environments that enable each
leamer to meet high standards.

Standard #3. Leaming Environments

The teacher works with others to create environments that support individual and
collaborative learmning, and that encourage positive social interaction, active
engagement in learning, and self motivation.

Content Knowledge

Standard #4. Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches and creates leamning experiences that make
these aspects of the discipline accessible and meaningful for leamers to assure
mastery of the content.

Standard #3:. Application of Content

The teacher understands how to connect concepts and use differing perspectives
to engage leamers in critical thinking, creativity, and collaborative problem
solving related to authentic local and global issues.




Instructional Practice

Standard #6: Assessment

The teacher understands and uses multiple methods of assessment to engage
leamners in their own growth, to monitor leamer progress, and to guide the
teacher's and leamer's decision making.

Standard #7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous
learmning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of leamers and the
community context.

Standard #8: Instructional Strateqgies

The teacher understands and uses a variety of instructional strategies to
encourage leamers to develop deep understanding of content areas and their
connections, and to build skills to apply knowledge in meaningful ways.

Professional Responsibility

Standard #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional leaming and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices
and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each leamer.

Standard #10: L eadership and Collaboration

The teacher seeks appropriate leadership roles and opportunities to take
responsibility for student leaming, to collaborate with learners, families,
colleagues, other school professionals, and community members to ensure
leamer growth, and to advance the profession.

10



INTASC Learning Progressions

INTASC

Model Core Teaching Standards and
Learning Progressions for Teachers 1.0

Progression for Standards #1 & #2
Learner Development & Learning Differences

The teacher understands how learners grow and develop, recognizing that patterns
of learning and development va in%iuidually within and across the cognitive,
linguistic, social, emotional, am:liy physical areas, and designs and implements

developmentally appropriate and challenging learning experiences.

The teacher uses understanding of individual differences and diverse cultures and communities to
ensure inclusive learning environments that enable each learner to meet high standards.

Dirawing on herhis understanding of child and
adolescent developmant, the teacher observes
|earners, noting changes and pattems in
|earners aoross arsas of development, and
seeks resources, incleding from families and
colleagues, to adjust teaching. (1a; i; 9d)

The teacher actvely seeks out informaton
about lzarner inferests in order to engage
|earners in developmentally approprate leaming
experiences. (1)

The teacher engages leamers in a vansty of

|e@rming expenences to capitaize on strengths and
build areas of development that are weaker. (1i; 1)

The teacher buildz mental modelz of variations
in typical development based on experence with
each leamer and uses those maodels to adjust
instruction. {1d)

The teacher mcorporaies the perspectives of
the child and their family/community fo infegrate
new resources and stratemqes for leamer
development. (1; Tk %)

The teacher seeks and uses in-school and out-of-
zchool rezources to suppont and accelerate each
student'z leaming and development. (1 1k 8n; 54)

The teacher identifies indnadugl leamer
development and calibrates leaming
ENpENENCES, USINg &n appropriate balance of
support and challenge, to move leamers toward
their next levels of development (1)

The teacher uses understanding of the
interconnections among different areas of
development to find entry points) to support
leamer development. (1g; 17

The teacher communicates regulary with families

to mutually understand learner development and

engages the leamer in understanding, analyzing,

|{a‘nl:l %:E:Immunicaljng thesr cwn arowth and nesds.
C;

The teacher reqularly analyzes and reflects

on learners’ abilities in order to mdindualize
instruction and take responsibiity for the optimal
development of each and every leamer. (1h)



1

Drawing upon herhis understanding of sscond
languaoe acquesition, exceplional nesds, and
leamers’ background knowledge, the teacher
obzerves individual and groups of learers

to identify specific necds and rezponds with
individualized zupport, flexshle grouping, and
vaned learning experiences. [1g; 2b; 2o 2d; Ze;
2 2g; 20 21 2 21 2m; 2a)

Recognizing how diverse leamers procsszs
information and develop shlls, the teacher
incorporates multiple approaches to keaming

that engage a range of leamer preferences. (2a;
2d: 20; 2h; 2m; Bp)

Using informaton on leamers’ language
proficiency levels, the teacher incorporates
tools of language development info planning
and instruction, including strategies for making
content and academic language accessible to
linguistically diverse leamers. (1g; 2b; 2&; 2g; 2i
&, A, 2m; Zo; Bp)

The teacher includes multiple perspectves

in the presentation and discussion of content
that include each lzarer's personal, family,
community, and cultural expensnces and

norms. (2c; 2d; 25 2k; 2m)

The teacher apphes interventions, modificabons,
and accommodatons based on IEPs, IFSPs,
04z and other lzgal requirements, seeking
advice and support from specialized support
staff and families. (2)

The teacher follows & process, designated by a
school or distrct, for identifying and addressing
leamer needs (e.g., Rezponze to Intervention)
and documents leamer progress. (2f; Za)

2

The teacher contnuously expands and
deepens histher understanding of diferences
and their impact on leaming, using interaciions
with leamers and data on leasner performance
to =&t goals for individual student learning,

to monitor leamer progress, and to adjust
instruction. (2g; 2h; 21; 2m)

The teacher rezponds to student leaming cues
by pacing and adjusting instructon, enhancing
access to challenging leaming experiences, and
making timely provisions (2.0, task demands,
communication, assessment, and response
modes) for mdnvidual learmers with particular
leaming differences or nesds. (23 Ed; 2a; Zh;
2m: 2n; 3)

The teacher engages leaeners in @3sessing
their strengths and leaming preferences

and identifies vanous ways to promate each
student's growth (2a; 2k 2 2d; 25 2m; 2n)

Fefiming herhiz understanding of language
proficiency levels, the teacher develops

a range of supports to assist leamers n
developing content understanding and language
proficiency. (1g; 2e; 2h; 2i; 20

The teacher makes stratzgic use of leamers’
prmary language to support transfer of
language skills and content knowledge. (1g; 2i;
21 2m: 2o)

The teacher designs lzarning experiences that
facilitate learmers’ understanding of diverse
communities within and outside of their own
communities. (2}

The teacher adapts nstruction and uses
modified matenals, resources, tools, and
technology fo address exceptional leamer
needs, including those associated with
dizabilites and giftedness. (2a; 2b; 2 20 21,
4f: fin; 8r; 9d)

12

3

And...

Across @ range of differences, the teacher
anticipates and enhances access to challenging
learning experiences by providing appropriate
guidance, instruction, and resources. (Bn; 9d)

The teacher uses & vanety of approaches fo
make concepts clear and provides extensions
that engage learners in despening academic
content by connecting it to indnidual leamers’
interests, background knowledge, and need for
realworld application. (2a; 2b; Ze; 2h; 21; 2m; 2n)

The teacher challenges each leamer

by adapting, zcaffolding, enrching, and
accelerating instruction to facilitate higher order
thinking such as analysis, inguiry, and creatve
expression. (2], 2m)

The teacher guides [=arners in taking
responzibility for their own leaming through
indnadualized goaksetting and progress
monitoring. (21; 2m; 2n)

The teacher facilitates leamers in takng
rezponsibility for choozing approaches to a
leaming task that will be effective for them as
individuals and produce quality work. (21; 2m; 2n)

The teacher inferacts with language leamers

to build a common understanding of their
|anguage leaming experiences and needs, and
to collaborate on instructional modificatons and

strategies to support language bearming. (1o; 2e;
Ei!aEtI?an ; 2a)

The teacher infegrates diverse languages,
diglects, and cultures info instructional

practice to build on leamers’ prior knowledge
and expenences and promote the value of
multilingual and multicuttural perepectives. (1g;
2c; 2e; 2 2 2n; Zo; Bp)

The teacher promotes an understanding of intes-
and infra-oroup diversity to facilitate lzamers’
development of cultural competence and build
respect across communities. (2 2k 2n; Se)

The tzacher collaborates with leamers, families,
and school colleagues to expand the range of
resources that address exceptional learming
needs and enable leamers to meet and exceed
high standards. (2f, 2|; &n; 9d)



Progression for Standard #3: Learning Environments

The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive
social interaction, active engagement in learning, and self motivation.

The teacher sets expectations for the leaming
environment appropriate to schoolidistrict
policies and communicates expectations clearly
to familizs. (3n)

The teacher articulates explict expectations for

& safe, posifive leaming environment, including
noemes for behawvior that include respect for others,
a5 well a5 responsihility for preparation and
completion of work. Sthe develops purposeful
routines that suppor these nome. (3a)

The teacher communicates verbally and
nonverbally in ways that demonstrate rezpect
for each learner (3, 3r)

The teacher is a responsive and supportive
listener. seeing the cultural backarounds and
diffenng perspeciives leamers bang & assefs and
resources in the keaming emaronment. [3F 30

The teacher collaborates with leamers in zetting
expectations for a leaming climate that include
openness, mutual respect, support, and inguiry
and in sharng those expectations with learners’
families. {3a?g3h; 3o; 3 3n; 3r)

The teacher promotes positive pesr
relationships in suppaort of the [2aming climate.
(3a; 3b; 3j; 3o)

The teacher guides the development of
clasgroom norms and values related to
respectful interaction, full engagement in
discuzzions, and individual responsibility for
quality work. (3g)

The teacher models respectiul interaction,
vethally and nonverbally, and i= responsive
to the cultural backgrounds and diffenng
perspectives leamers bring to the leaming
environment. (32 3F 3 3n; 3r 9e)

i|

The teacher collaborates with leamers, families,
and colleagues in building a safe, positive
learning climate. Sthe engages learers,
familizz, and colleagues in expreszing mutual
expectations for openness, respect, support,
and inquiry. (38; 3c; 3e; 3t 3 In; Jo; 3r)

The teacher facilitates the development of
schoohwide noms and values related fo
respectful interaction, ngorous discussions, and
indnadual and group responsibility for qualty
worke (3a; 32; 3 3n; 3o 38

The teacher promotes celebration of learming by
engaging leamers in showcasing their [zarning

and interacting with community members about
the quality of their work. (3a; 3n; 10d; 10m)

The teacher manages the leaming environment,
oeganizing, allocating and coordinating
resources (.., time, space, matenals) to
promote leamer engagement and minimize lozz
of instruchional fime. (ﬂd; 8n)

The teacher varies leaming activities to involve
whale group, small group and individual work, to
develop & range of leamer skills. (3p)

The teacher provides opportunities for learmers
to use interactive technologies responsibly.

{3g; 3m)

The teacher actively mvolves leamers in
managing the leaming envirenment and making
full uze of instructional tme. Sthe employs
strategies to build learner zelf-direction and
ownership of learming. (3d; 3i; 3p)

The teacher provides options and resources
to engage learners with subject matter and fo
develop their shlls in bath collaborative and
self-directed leaming. (3d; J; 3j; &n; 9d)

The teacher expands the options for responsible
use of interactve technologies to extend
leaming. (3g; 3m)

i|

The teacher supports leamers’ independance
and sclif-direction in identifying their [2asning
needs, accessing resources, and using fime to
accelerate their learning. (3d; 3i; 9d)

The teacher supports keamers’ growing ability to
participate in decsion-making, problem solving,
exploration, and invention, both suggesting
rezources and guiding their ndependent
identification of resources. (Jp; 9d)

The teacher collaborates with learmers in
identfyng possibilities for learming locally and
globally throwgh responsible use of interactve
technologies. (3g; 3m; 9d)



Progression for Standard # 4. Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the
discipline(s) he or she teaches and creates learning experiences that make these aspects of
the discipline accessible and meaningful for learners to assure mastery of the content.

||

The teacher seeks out ways to expand or
deepen histher content knowledoe and ways

The teacher accurately and effectively
communicates concepts, processes and

The teacher collaborates with others to expand
her'hiz content knowledage in order to keep up

knowledge in the discipline, and uses
vocabulary and academic language that iz
clear, correct and appropriate for learners.
(dh; 4; 41: 5)

The teacher draws upaon histher inttial
knowlzdge of common misconcephons in the
content area, uses avalable resources to
address them, and conzults with colleagues
on how to anticipate learner’s need for
explanations and expenences that create
accurate understanding in the content area.

ide; dk; 4 9d)

The teacher uses multiple representations
and explanations that capture key ideas

in the discipline, guide leamers through
|zarning progreszions, and promote each
learner’s achievement of content standards.

(da; 4j; dn; 4r; Be)

The teacher engages learners in applying
methods of inguiry used in the discipline. (4c)

The teacher links new concepts to familiar
concepts and helps leamers see them in
connection to their prior expenences. (dd; 4¢)

The teacher models and provides opportunitiss
for learners to understand academic language
and to uze vecabulary to engage in and
express content leaming. (de; 4h; da)

The teacher consults with other educators to

make academic language accessible to lsamers
with different linguistic backgrounds. (4g)

of representing it for learners, presenting
diverze perspectives to engage leamers in
understanding, questioning, and analyzing
ideaz. (4j; 4o; 4r)

By analyzing group dizcourse and leamer
work, the teacher discovers additional
learner misconceptions and uses the
procasses, vocabulary, and strateqic tools
of the discipling to build accurate and
deep understanding. S'he seeks out or
develops resources to fill gaps in learner
understanding. (de; dk; 4r: 3d)

The teacher provides mulfiple representations
and explanations of key ideas, with
connections fo varied leasmer background
knowledge and expenences. Sthe evaluates
and modifies instructional resources and
curriculum materials, when nesded. to be more
accessible and meaningful for histher leamers.

(4a; 4d; do; 4p; 4r; Be; 5d)

The teacher guides leamers in critiquing
processes and conclusions using standards
of evidence appropnate to the discipline.

(4b; dc; 4p)

The teacher stimulates leamer reflection on the
connection between prior content knowledge
and new ieas and concepts. (4d; 4r)

The teacher uses a variety of methods to
scaffold learner use of academic languane
allowing leamers to engage in and exprass
complex thinking (explanation, analysis,
synthesiz). (de; dh; 41)

with changss in the discipline. (4); 40

The teacher evaluates and modifies
instructional resources and curnculum
materialz for their comprehensivensss,
accuracy for representing particular concepts
in the discipling and appropriatenass for his/
her learners. (4F: dn; 4p; 4. %)

The teacher collaborates with colleagues to
expand hisfher repertoire of representations
and explanations of content, including
perspectives appropriste to leamers from
different cultures, linguizfic backgrounds, and
with vaned interestz, prior knowledge, and skill
levels. (4a; 4m; do; dp; 4r)

The teacher facilitates learners’ ndependent
use of methods of inquiry and standards of
evidence in the disciphne. (4b; 4c)

The tzacher facilitates leamner autonamy in
Examining new concepls in relgtonship to ther
growing base of content knowledge. (4b; dc)

The teacher engages learners in idenfifying
diverze perspectives in discipline-specific
inquiry to expand competence in the use of
academic language. (4b, 4h)



Progression for Standard #5: Application of Content

The teacher understands how to connect concepts and use differing

perspectives to engage learners in critical thinking, creativi
problem solving related to authentic local and glo

, and collaborative
| issues.

The teacher helpz leamers zes relationships
acrozz disciplines by making connections
befween curnculum materials in a content area
and related perzpectives from ancther content
area or areas. (3 Oj)

The teacher engages learnsrs in applying
content knowlzdge and skills in authentic
contexts. (Tb)

The teacher engages leamers in leaming and
apphing the critical thinking skills used in the
content arealzs). She introducss them fo the lands
of problems or izzuss addreszed by the content
arealz) as well as the local'ghobal contexts for
those issues. (5d: Sk 5m)

The teacher engages leamers in developing
literacy and communication skills that suppoet
|e@ming in the content areals). She helps them
recognize the disciplinary xpectations for reading
different types of text and for weiting in 2pecific
confexts for targeted purposes andior sudiences
and provides praciice in both. (Se; 5h; on; 8h)

The teacher prowides opportunities for [eamers to
demaonztrate ther undarstanding in unique ways,
such a2 model making, viseal illustration and
metaphor. (3h)

The teacher guides lzamers in gathering,
organizing and evaluating information and ideas
from digital and other resources and from different
perspeciives. (Bc; Ba; Sk; Al)

The teacher structures interactions ameng leamers
and with local and global pesrs fo zupport and
despen leaming. (Jp)

The teacher collaborates with a colleagus(z)
in another dizcipline(z) to create learming
experiences that engages learners in working
with interdisciplinary themes. She guides
learners to apply knowledge from mars than
one dizcipline to understand a complex
concept or 22t of conceptz and/or to address &
real world problem or isue. (5); Sg)

The teacher uzes problems or questions to quide
leamer practios in applying the criical thinking
zhils and other tools in the content areals). She
reinforces leamers’ awareness of how they can uss
these shils to zchve problems or answer questions.
{5b; id; B

The teacher guides leamers in understanding and
applyng lteracy and communication skills in the
content areais) and helps leamers reflect on how
these shils appl:rrt their clzar communication of
understandi izzues and probleme in the content
) 5o B o B B

The teacher supports leamers in talonng
communications for diferent audiences and
purposas, consistent with approphiate discipinary
conventions and standardz of evdence and
argument. (3e; 3h; n; Sh: 8q)

The teacher guides leamers in developing possible
zolutions to real wordd problems throwgh invention,
nﬁmﬂ:ﬂ:{pgmnfdaas, or other creafive approaches.
(3b; 3, e}

The teacher fosters leamers’ abilbes fo gueziion
and challenge azsumptions embedded in sounce
matenal. (5c; Sd; Sk; Sn)

The teacher engages leamess in idenfifying and
connecting with local and global people and
resources relevant o a fopic or question. (Sb; Sp)

i|

The teacher engages leamers in identifying real
wiord problems, izzues, or themes they can
explore through projects, uzing their acquired
and expanding knowledge and =kl in the
content areas. (9a; 3; q)

The teacher facilitates learmers’ connections
with local and global resources to aid the
exploration of their chozen focus. (31; 9d)

The teacher fosters leamers’ abilites to
independenty identify isswes or problems of interest
in or across content areals) and engages them in
l.lsmgumﬂﬂmrhng zhillz i the conient areals) io

Efssi:le solutions, acions or answers. (Ob;
51‘ Bim;

The teacher provides & vanety of opporuntiss

for leamers to independently and coliaboratvely
apply Iteracy and communication =kills m gathenng
and analyzing mformation and in prepanng and
delvenng oral andlor writien presentafions of their
wiorl, marked by ol Drandmbilrtjrhra'l
identified audlennearg,ﬁi

Theteadﬁrshuchmnpmﬁ\atergﬂe leamers
in independenify and collabaratively focusing on a
real world problem or izsue, camying out the design
for & solution, and communicating theirwork. (5a;
3e; 3n; Jo; Js; 8a)

The teacher engages leamers in independent work
fo plan and carry out & ressarch project, requining
that they maks explict their evaluation of sources
and their reasoning for what they include or omit
and prezenting thew results. (5a; 5k)

The teacher fozters leamer independence in

identifying and acceszing |ocal and global people
and resources to help them address questions or
iszues. (Be; 5l Bs)



Progression for Standard #6: Assessment

The teacher understands and uses multiple methods of assessment
to engage learners in their own growth, to monitor learner progress,
and to guide the teacher’s and learner’s decision making.

The teacher uses, dezigns or adapts & variety
of classroom formative assessments, matching
the method wath the type of leaming objective.
(ba; bb; Bj; 6k; br; 61)

The teacher uzes data from mulbipls types of
aasezzments to draw conclusions about leamer
progress toward learning objectives that lead

to standards and uses this analysis to quide
instruction to meet leamer needs. Sthe keeps
digital and'or other records to support hisfher
analysis and reporiing of leamer progress. (Gc;
bag; bij; bl; Bo; bt)

The teacher participates in collzgial
conversations to improve indiidual and collective
instructional practice based on formative and
summative assessment data. (Bc)

The teacher provides leamers with multiple
ways to demonstrate performance using
contemporary tools and resources. (Ba; Bb; Ge;
6g; 6i; Bj; Bo; b, b}

The teacher usez data to guide the design of
differentizted individual leaming expenences
and assessments. (Bg)

The teacher collaborates with colleagues

to analyze performance on formative and
summative aasessments across groups of
leamers and engages in joint development of
strategies for improving instruction and support
to meet standards. (Bc; B

{|

The teacher uses formative clazsroom
assessments to maxmize the development
of knowledge, critical thinking, and problem
golving =hllz embedded in leasning objectives.
{6a; be; fo; Bt)

The teacher works individually and with
colleagues to gather additional data needed

to befter understand what 15 affecting leamer
progress and to advocate for necessary change.
Sfhe works with colleagues to analyze progrezs
againzt standards and expand the range of
suppotts for leamers with vaned leaming nesds.

(Bc; Ba; 1)

The tzacher collaborates wth others fo use
summative assessment information o evaluate
the effect of the curiculum and instruction an
the leamer. (Bc; 6j; 6I)

The teacher engages each learmer in

gxgmining samples of quality work on the type
of azzignment baing given. Sfhe provides
learnerz with critenia for the assignment fo

qguide performance. Using thezs cntena, sthe
pointz outs strengths in performance and offers
concrete suggestions for how to improve thair
work. Sihe structurss reflaction prompts fo assist
each lzamer in examining his/her work and
making improvements. (bd; 6f; Gn; Bo; Ba; br; Bs)

The teacher makes digital and/or other records
of leamer performance =o that sthe can monitor
each leamer's progress. (Bi)

The teacher engages learners in generating
critena for quality work on a particular
aszignment. Sthe identifies key areas in the
critena on which to give indindual feedback
that will reinforce each learner's strengths and
identifies crtical next steps for growth. She
designz [=arming experiences that help learmers
apply the feedback and strengthen their
performance. (6d; 6f; 6m; fn; Bo; bg; br; B=)

The teacher makes digital andfor other records
of performance available to leamers so that
they can monitor their progress and identfy
areas where they need additional practice and
support. (Bn)

i|

The teacher engages leamers in giving

peers feedback on performance using critera
generated collaboratively. Sthe builds leamers’
metacognitve kills, guiding them to dentify
how specific elements of the performance
contrbute to effectiveness and to propose
concrete strategies for improvement for
themselves and for their peers. (Bd; 6f Gm; Gn;
fig; Gr; 6s)

The teacher engages leamers in analyzing their
own records and work samples with regard to
their progress foward leaming objectives and o
et new goals. (Bm; Gn)



1

The teacher matches learning goals with
classroom assessment methods and gives
leamers multiple practice assessments fo
promate growth. (Bh; 6j; Gk)

The teacher enganes in ethical practice of
formal and informal assessment implementing
vanous kinds of assessments in the ways
they were intznded fo be used and accurately
interpreting the results. (B; Bl Bv)

The teacher implements required
accommaodations in assessments and testing
condifions for leamers with disabilibes and
language learming needs. (Gi; Bk; Gp; Gu)

The teacher differentiates assessments,
which may include providing moee challenging
leaming goals for learmers who are advanced
academically. (0k)

2

The teacher prepares leamers for the content
and cognitive: demands of assessment formats
by engaging them in identifying and applying
sirategies o address those demands. (Gh; Bp; Bg)

The teacher modifies clazsroom assessments
and testing conditions appropnately fo enghle
all learmers, especially leamers with disshilhes,
languags learming nesds, and gifts and talents
to demonstrate their knowledge and skills. (Be;
6i; Gp; bt; fu)

The teacher identifies and advocates for
lzamers patentially needing modifications or
adaptations to be able to demonstrate their
learming. (Gp; 6t Gu)

And

The tzacher uses multiple assessment
methods/modes to scaffold indwvidual learner
development toward the |eaming objectives
and to challenge learners to demonstrate their
undersianding in a variety of ways. (be; be; Gu)
The teacher works with others to minimize

bigs in assessment prachices to ensurs that

all leamers have & vanety of opporunifies fo
demaonstrate their learning. (Bk; Bu; Je)

Progression for Standard #7: Planning for Instruction

The teacher plans instruction that su
goals by drawing upon knowledge

ports every student in meeting rigorous learning
content areas, curriculum, cross-disciplinary skills,

and pedagogy, as well as knowledge of learners and the community context.

1

The teacher uses the provided curmculum
matzrials and content standands to identfy
measurahle leaming obieciives based on tamet
knowledge and skills. (7a; Tg)

The teacher plans and sequences common
learming expenences and performance tasks

linkad to the leaming obiectives, and makes
content relevant to leamers. (Ta; Te; Tk)

The teacher identfies leamers who need
additional support andlor acceleration and
designs Ieal'nlng a:q)enencﬂs to support their
progress. (Tj; 7I; Tp)

The teacher integrates technology resources info
instructiona plans. (Tk: Tm; &o; &)

2

And...

The teacher refines leaming ohjectives base-:lon an
understanding of stedant lzami
hizfher sludents’ cleuelupmenl.?q T8 7 )

The teacher plans a vanety of resources and
leaming expenences that bulld m-dmplrﬂry

skills and are maiched to the expen
and inferests of ndviduals and grou :ija Tk The

Tm; T

The teacher plans how sthe will use technology o
engage lzamers in meeting leaming obectives. (Th

?h Tk;ﬂo;ﬁr]

The teacher structures time in the: plan to work with

leamers to build prerequisite shils, support steady

progress, andior extend keaming. (72)

The teacher anticpates specific nesds or
misconcephons and addresses tham by plannmg
scaffolds andlor diferentiated mstruction. (de; Tp)
The teacher plans lzaming expenences that allow
for leamer choice as well as for vaned pathways to
the same goal. (Th)

17

And

The teacher collahorates with leamers in
identfyng personalized le cnl:l o
reach long term goals. (Te; T;

The tzacher warks with leamatsto ||:|en11f_|.r
pathways to goal achievement using a range of
resources, leaming expenences, and ways of
dzmonstrating progress toward the |eaming goal.
(Th; Tn)

The teacher plans ways to support leamers

in taking responsibility for identfying leaming
challenges and using resources to support their
progress. (Tc; Tn; 3d)

The teacher incorporates technaology in a vanety
of mnovative ways in planning (2.g., managing
leamer records, expanding options for leamer
cheice, and documenting performance). (Bo; Br)



The teacher plans mstruction usmg formative
and summative data from digital and/or other
records of pror performance together with
what sthe knows about leamers, including
developmental levels, prior leaming, and
interests_ (7d; TF: Tn)

The teacher us=s data from formative
aaseszments to identfy adjustments in

planning. (7d; T1; g}

The teacher identies leamers with similar
strengths and/or nesds and groups them for
additional supportz. (7d; 71 Tq)

The teacher uzses learner performance data
and his'her knowledae of learners fo identify
learnerz who need significant intervention

to support or advance leaming. Sthe seeks
assistance from colleagues and specialists
to identify resources and refing plans to mest
learner needz.(Td: Te: Tn; Tp)

The teacher uzes data on learner
performance ower time to inform planning,

making adjustments for recurring leaming
needs. (75 Tp)

The teacher uses information from informal
interactions with families to adjust his!

her plans and to incorporate home-based
resources to provide further support. (To; Ta)

The teacher agoregates and disagorenates
formative and summative data, identifies
patterns, and uzes theze data to inform
planning. (Tf)

The teacher uges data from formatve
asseasments to adjust insfruchon in the
moment, to modify planned scaffolds, andlor
to provide additional supportz/acceleration for
individualz and groups of leamers. (7d: TI)

The teacher uzes leamer performancs data
and her'his knowledoe of learners to identify
specific lzaming needs of individuals and
aroups. Sihe collghorates with specialists,
colleagues, and other leamers to plan specific
interventons to support or advance leaming fo
mest those needs, thus continually expanding
his/her reperioirs of strategies. (Tm; To; Tp)

The teacher works collaboratively with
families to plan ways to meet the nesds of
learners, incorporating and wsing assets in
the family and community that support leamer
goals. (Te; Tm; 7o)

The tzacher engages leamers in assessing their
own leaming and uses this as one source of
data fo indhndualize and adjust plans_ (71 71)

The teacher uses summative aszessment data
over fime to ientify and plan for areaz whers
learners typically will need additional supporis/
acceleration. (Td; 7)

The teacher collaborates with colleagues in

using summatve data to evaluate instruction

and to mform grade level or content arsa

$Ianni'|g &t the bullding or distict level. {T£ Tm;
a)

The teacher uses a wids repertoire of supports
in planning to address indwvidualized learner
needs and interests in ongoing ways. (In)

The teacher engages leamers as partners in
planning, identifying the leaming pathways
that will help them pursue challenging goals.
iTe; Ta)

The teacher collaborates with 3 broad range
of colleagues, specialists, and community
members to understand and address each
student’s leaming needs (g.g., developmental,
exceptional, ingustic). Sthe employs cultural
resources and vaned community prachces and
perspectives to build a web of support to mest
lzamers’ needs. (Te; Tm; To; 91)



Progression for Standard #8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and
their connections, and to build skills to apply knowledge in meaningful ways.

The teacher dirscis studentz' leaming expenences
through instructional strategies linked to learming
chiectives and content standards. (Tk)

The teacher makes the leaming objective(s) explict
and understandable to leamers, providing & vanety of
graphic organzers, models, andrept&aenhhuﬂsfcr

ther leaming. (8a; Be; 8m)

A5 appropRats to the leaming objzctive, the teacher
prepares leamers o use specific content-related
procezzes and acadenic | . She aleo

incorporates strategies to build group work skills. (4))

The teacher analyzes indrndual leamer needs (2.9,

languane, thinking, procezsing) as well as pattems
across groups of leamers and uses insfruchonal

sirateqes io respond to those nesds. (T); 8b; 8l; o)

The teacher | pnrnanr lanauage resowrces
it instruction.

The bad'iersaeks Esmia'mh identifying oeneral

pattems of need in order to suppart lBnguags
leamers. (5% Bm)

The teacher varies herhis role in the nstructional
process, acting as instructor, facilitator, coach, and
learner in {0 the content and purposes of
instruction. (Tk; 8a; 8d; & 8=)

The teacher offers learmers choaces about the
topics and formats for major projects. Sthe
provides opfions for extensions and indzpendent
projects to challenge leamers and to build their
critical and creative thinking =kills.(9a; 5a)

The teacher engages indiiduals and groups of
learners in identifying their sfrengths and specific

needs for support and uses this informaton to
adapt instruction. (7])

The teacher scaffolds student learming of
academic language in the content areals). (5)

The teacher supports leamers’ use of their prmary
language to faciitste the transfer of language
zhillz and content knowledge from the

language to the taret language. (Bk; Bpmﬁ::l]

{|

The tzacher serves as an sdvocate for lEarming

by consciously sekeciing instruchonal roles fo best
meet the particular needs of leamers as individugls
and groups. (7k: 8d; &)

The teacher engages learners in the desian

and implementation of higher order learming
expenences that are aligned with lzaming
objectives, result in a vanety of products and
performances, and buld on leamers’ interezts and
family and community rescurces. ()

The teacher scafolds leamers ability fo identify
their own sirengths and needs as leamers and o
teke responsibility for s=tiing indindual lzaming
goals, ientfying and using strategies to achisve
the goalls, and secking resources to support
ongeing growth. (B

The teacher engages indnidual leamers in
recognizing how accommedations for leaming
mades, language proficiency, and special needs
help them to be successful andlor in determining
how the leamer can best apply or adapt the
accommodation. (Sb; &c; B 8

The teacher helps leamers uze a varisty of
sources and tools, including technology, to

access information related to an instructional
ohjective. Sthe helps students leaen to evaluate
the trustworthiness of sources and to organze
the information in & way that would be clear to an
authentic audience. (Sg; 8 &n; fo; &9

The teacher poses queshons that elicit leamer

thinking about information and concepts in the

content areas as well as leamer applicabon of

cribical thinking skills such &z inference making,
companng, and contrasting. (Bf, 8q; 8q)

The teacher models the use of non-inguistic
representations, concept mapping, and witing
to show how leamers can express their
understanding of content area concepts and
assigns work that allows the learners to practice
doing so. (fe; Sm; dq)

The teacher develops learmers’ abilties to
participate in respectful. constructive discussions
of content in small and whole group settings. 5/
he establishes norms that includs thoughthul
listening, bulldng on one ancther’s ideas, and
questioning for clarfication. (8 &q)

The teacher engages leamers in uzing leaming
hillz (e.g., crfical and creative thinking skillz, study
zhillz, managing goals and time) and technology
fools fo aooess, interpret and apply knowledge that
promodes leamers’ understanding of the leaming
ohjectvels). (8 &a; 8

The teacher develops leamers abilibes to pose
queshons that can guide individual and group
explorafion of conceptz and their application. Sthe
engages leamers in demonstrating multiphs ways
to explain @ concept or perform a process related
tor an instruchional objectve(s). (8F m; dq)

The teacher models higher order questioning
shill= related to content areas (2.0, generating
hypothases, taking multiple perspactives, using
metacogniive processes) and endages leamers in
activiies that develop these skils. (G5 8l Bm)

The teacher engages leamers in expanding their
ahilites o use group discussion fo leam from
each other and to build skills of interpretation,
perspective taking, and connection-making
grounded in content. (B 8o Bg)

{|

The teacher engages leamers in collaborative
work to generate, synthezize, and
communicats information useful to a specific
audience. (8m; 8q; 8s)

The teacher collaborates with learners to create
leaming opportunibes in which leamers generate
questions and design approaches for addressing
them. (Bf; &s)

The teacher engages leamers in connecting
application of concepts from more than one
content area fo real world problems, community
needs, andlor service leaming. (a)



Progression for Standard #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence
to continually evaluate his/her practice, particularly the effects of his/her
choices and actions on others (learners, families, other professionals, and
the community), and adapts practice to meet the needs of each learner.

The teacher enganes in structured individual
and group professional leaming opportunities
to reflect on, identify, and address improvement
needs and to enable himher fo prowide all
leamers with engaging curriculum and leaming

expenences. (Or; 9a; 9b; 9k On; 10F, 108

The teacher completes professional learning
processes and activities required by the state
in order to mest re-cerification or re-licensure
requirements. (Sb; 9k; 9nl; 10t)

The teacher actively sseks professional,
community, and technological resources, within
and outside the school, a5 supports for analysis,
reflection, and problem-sohing. (9d)

Bazed on reflection and other sources of
feedback, the teacher takes responsibility for
hiser s2lf-assessment of practice and ongaing
professional leaming by sesking out and
paricipating in professional leaming expenences
to addrezz identified needs and areas of
professional interest (9 9b; 9k 9n; 104

The teacher engages in profezsional

learning experiences that broaden herthiz
understanding of learmer development and
diverse needs in crder to increase the level of
personalization of practice. (9b; 9)

And...

The teacher collaborates with colleagues
to collectively reflect upon, analyze, and
improve individual and collective practice to
addrezs leamer, school, and professional

needs. (9¢; 9I: 10¢)

The teacher engages and leads colleagues
within the scheol'distnct'community in designing
and implementing professional learming
experiences that address identified needs to
improve practice. (9b: 9n; 10fF; 10 10t)

The teacher cheerves and reflacts upon
leamers’ rezponses to instruction to identify
areas and set goals for improved practice.

(7p; 9¢; 9g; )

The teacher sesks and reflects upon feedback
from colleagues to evaluats the effects of
herhiz actions on leamers, colleagues and
community members. (3a; 90; 9m; 9n)

The teacher gathers, synthezizesz and
anzlyzez a varicty of data from zources inside
and outzide of the school fo adapt instructional
practices and other profeszional behawiors to
better mest learners’ needs. (J9a; Jc; Gg; Oh;

8k 9I; 9n)

The teacher reflectz on and analyzes a wide
range of evidence (e.g., feedback from famibes,
students and leamers’ peers) to evaluate the
impact of ingtruction on individual leasners and
to st goals for improvement. (9c)

The teacher collaborates with collzagues and
others to give, receive and analyze fesdback
on the effects of their actions on leamers,
collzagues and community members and fo
apply it to improve practice. (9; 108

The teacher collaborates with others to gather,
zynthezze and analyze data to adapt planning,
instructional practices and other professional
behawior to better mest individual learner
needs. (Ya: 9b; Sc; Oh; On: 105 108

The teacher leads cther educators in
gathering, synthezizing and evaluating data
to help them evaluate the effects of their
individual and group decizions and actions on
individualz and groups of learners, colleagues
and community members and zat goals for
improvement. (9b; 9c; 9h: 9; 9m; 10F 10 106

The teacher supportz and assists others o
extend and refine their instructional practices and
other professional behaviors to meet the needs of
each learner. (9b; Sc; 9h; 9m; 107 10 104



The teacher actz in accordance with sthical codes
of conduct and professional standards. (9o)

The teacher comphes with laws and policies
related to leamers’ nghts and teachers’
responsibidities. (%); So)

The teacher accesses information and uses

technology in safe, legal and ethical ways.
(9F; 9j; o; 9o)

The teacher follows established rules and
policies to ensure leamers access informatbion
and technology in safe, legal and ethical
ways. ()

The teacher recognizes how hizlher identity
affects perceptions and bigses and reflects on
the fairness and equity of hizther decizions.

(4q; 9e; 3m)

The teacher accesses resources to deepen his!
her understanding of the cultural, ethmic, gender
and learning differences among learners and
their communities. (3e)

The teacher reflects on the needs of indradual
leamers and how well they are being

addressed, seeking to build support for all
leamers. ()

The teacher supports colleagues in explonng
and making ethical decizions and adhering fo
professional standards. (So)

The teacher supports others i following the
laws and policies related fo leamers’ nghts and
teachers’ responsibdities. (%; 9o)

The teacher anbicipates how information and
technology might be wsed in unethical or illegal

ways and takes steps to prevent the mizuse of
information and technalogy. (So; &r; 9, o)

The teacher uses a despenmg undersianding of
cultural, ethnic, gender and leaming diferences
to reflect on the needs of leamers and fo design
and implement strafeqies to better mest the
needs of learners.(Je; Om)

i|

The teacher collaborates with colleagues to
deepen the [earming community's awareness of
the moral and ethical demands of profeszional
practice. (9o; 10s; 108)

The teacher collaborates with others to evaluate
how well laws and poboes serve particular
learners and adwocates for changes in palicies
that would better mest learmer nesds. (9 9o;
10s; 104

The teacher advocates for the zafe, legal and
cthical use of information and technology
throughout the school community. (8r, 9F, So)

The teacher assists others in explonng how
personal ientty can affect percephons and
a=sists them in reflecting upaon their personal
biases in order to act more faidy. (da; %e; S5 9m)

The teacher shares resources and strategies
with others to help them betier understand the
cultural, ethnic, gender and leaming differences
of learners and their communities. [Je; 10i)

The teacher uses knowledge of leamers’
cultural, ethmic, gender and leaming differences
to advocats for chanoes in pobey and prachce
that better address the needs of leamers. (So)

Progression for Standard #10: Leadership and Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for
student learning, to collaborate with learners, families, colleagues, other school professionals,
and community members to ensure learner growth, and to advance the profession.

The teacher participates on the nstructionz!
teamiz) and uses advice and support from

colleagues to mest the neads of all leamers.
(1Uea?ﬂn' 1)

The teacher participates in school-wids efforts to
implement a shared waion and contributes to a
supportive cutture. (10a; 10c; 10n; 10z; 10p; 10+

The teacher elicitz information about learmers and
their experiences from families and mmmmmes

and uses this ongong communicabon to sup)
learner development and growth. (10d; 1[:m 1Dq]

The teacher uses technology and other forms
of commumication to develop collaborative
relatonships with leamers, families, colleagues
and the kocal community. (3h; 10d; 10g)

The teacher collaborates with colleagues on the
instruchional teamiz) to probe data and seek and
offer feedback on practices that support leamers.
(10; 10b; 10f; 1Dn 10o; 10r)

The teacher engages in schoolwide decizion
making with colleagues to identify common goals,
and monitor end evaluate progress toward those
gealz. (10a; 10c; 101; 10n; 1ﬂn 10p; 104

The teacher works with families to develop

mutual expectations for leamer performance and

%I}n L End hﬂh'tl:l support it. (10d; 10g; 10m;
O}

Warking 'mﬂ'l school collzagues, the teacher
connects families with m‘l‘l‘l‘uﬂlt‘_f resources that
enhance student lza wiel-being.
(9: 10k; 10d; 102; 10m; ﬂn 1I}o

The teacher structures interactions I:uehuea'l
lzarners and their local and global peers around
projects that engage them in deep leaming. (5a)

The teacher bulds ongoing communibes of
suppott for student lzaming, through exchanging
informiation, advice and resources with families
and mlleagues {90 10m; 10n; 10a; 10q)

The teacher brings innovative practices that mest
leaming nesds to the instructional teamis) and
supports colleagues in their v=z and in analyzing
their effectiveness. (105 10f 10 10k; 10=)

The teacher advocates for continucus evaluation
and improvement of the sdwul-md& 1mll:un
mission and goals to ensure

leamer needs. (10b; 10e; 10k UI 1U|:| Iﬂs 10t

The teacher supports colleagues in developing
increasingly effzctve commumication and
collabaration with diverse families and community
members. %E ; 10a; 10d; 10e; 10f; 10g; 10k;

10m; 10n; Iﬁl 10r)

The teacher adwocates in the school and
community to mest the needs of leamers and
their fandizs, and to strenathen the community!
school culture for leaming. (10d; 10e; 108108
10m; 10; 10p; 10q; 10t)

The teacher works collaboratively across the
leaming community of leamers, families, teachess,
administrators, and others to support enhancement
aof student leaming, for example by showcasing
learmer work physically andlor 'nl'll.lEl"% critique
and celebration. {10z 10d;10g; 10k; 10nm; 10n; 10g)



The teacher leads in hiz/her own clazsroom,
aasuming responsibility for and dirscting student
leaming toward high expectations. (91

The teacher makes practice transparent by
charing plans and inviting ob=ervation and
feedback. (101

The teacher works to improve practice through
action reszarch. (10h)

The teacher works with other school
professionals to plan and jontly facilitate
ongoing learming to better mest diverse needs
of learners. (8p; 105; 10b; 10n; 107

The teacher contributes to the growth of others
through mentonng, feedback andlor shanng of
prachce. (10k; 10r)

The teacher collaborates with colleagues to
Jointly conduct achion research and share results
with the leaming community. (10a; 10k; 10n; 10r)
The teacher contributes to establishing and
maintaining a climate of trust, crbical reflection,
and inclusivity where diverse perspectives are
welcomed in addressing challenges. (8p; 10k;
10n; 100; 10p)
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The teacher models effective instructional
stratemies for colleagues, leads professional
learning activiies, and serves in other
leadership roles. (105; 10k; 10n; 10r; 10g)

The teacher motivates colleagues fo considar
leadership roles. (10K)

The teacher works independently and
collaboratively to generate rezearch and use
it 83 & way to impact education iszues and
policies. (10a;10h; 10k; 10n; 10r; 10=)

The teacher advocates for l2arners, the schoaol,
the community, and the profession through
leadership roles at the school, district, stats,
andior national levels. (10e; 10k; 10p; 10s)
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Effective teachers modsl and apply the ISTE Standards for Students (Standards+S) as they design, implement, and assess
lsarning experiences to engage students and improve lsaming; enrich professional practice; and provide positive modsls
for students, colleagues, and the community. All teachers should mest the following standards and performance indicators.

HH E— H a. Design or adapt relevant leaming sxperisnces
1. Facil |tata‘a nd Inspire student IEEI'I'III'I'g that incorporate digital tools and resources to
and 'CI"EEtI'U'ItY promote student leaming and creativity
Teachers use their knowledge of subject matter, b. Develop technology-enriched leaming
teaching and lsarning, and technology to facilitats environments that enable all students to pursues
sxperences that advance student learning, their individual curiosities and become active
creativity, and innovation in both face-tcface participants in setting their own educaticnal
and virtual emvironments. goals, managing their own lsaming, and
a. Promots, support, and 6l creative azzessing their own progress
and innovative thinking and inventiveness c. Customize and personalize learning activities
b. Engage studsnts in exploring real-world izzuss o ad.drﬂss stud.ants' d"“ﬂn_'ef learning styles,
and sohing authsntic problems using digital working strategies, and abilities uzing digital
tools and rescurces tools and rescurces
¢. Promote student reflection using collaborative d. Pm‘"-d'f" students with multiple and wariaq
tool: to reveal and clarnfy students’ conceptual fﬂf"“"m"'"ﬂ and summative aszezsments sligned
understanding and thinking, planning, and with content and.ta-chnnlng}l .standa rdz, am_:! use
creative processes resulting data to inform learning and teaching
d. Model collaborative knowledge construction by 1 L,
engaging in learning with students, colleagues, :
and others in face-to-face and virtual smvironments 2. Model dlgltal age wo rk and learni ng

Teachers exhibit knowledge, zkillzs, and work
processes representative of an innovative
professional in a global and digital society.

2. Design and develop digital age
learning experiences and assessments

Teachers design, develop, and evaluate
authentic learming experiences and assessments
incorporating contemporary tools and rezcurces
to maximize content leaming in context and

to develop the knowledgs, skills, and attitudes
identified in the Standardses.

a. Demonstrate fluency in technology systems
and the transfer of current knowledge 1o new
technologies and situstions

b. Collaborats with students, peers, parents,
and community members using digital tocls
and resources to support student success and
immoyation
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c. Communicate relevant information and ideas

effectively to students, parents, and peers uzing

& vanety of digital age media and formats

d. Modsl and facilitate effective use of curment
and emerging digital tools to locate, analyze,
evaluate, and use information resources to
support research and learning

Promote and model digital citizenship

and responsibility

Teachers understand local and global socistal
iszues and responsibilities in an evolving digital
culture and exhibit legal and ethical behavior in
their professional practices.

a. Advocate, model, and teach safe. legal,
and ethical use of digital information and
technology. including respect for copyright,
intallectual property, and the appropriate
documentation of sources

b Address the diverse needs of all leamers by
using learner-cenmtered strategies providing
equitable access to appropriate digital tools
and resources

c. Promote and model digital stiquette and
responsible social interactions related to the
uze of technolegy and informaticn

. Engage in professional growth

and leadership

Teachers continuously improve their profeszional
practice, model lifslong learning, and exhibit
leaderzhip in their school and professional
community by promoting and demonztrating
the effective use of digital tools and resources.

a. Participate in local and global lsaming
communities to explore creative applicaticns
of technology to improve student leaming

b. Exhibit leadership by demonstrating a vision
of technology infusion, participating in shared
decizion making and community building, and
dewvaloping the leaderzhip and technology zkills
of others

. Evaluate and reflect on current research and
professional practice on & regular bazis to
make effective uze of exizting and emarging
digital tools and rezources in support of student
|earning

d. Contribute to the effectivensss, vitality, and zeff-
renawal of the teaching profession and of their
school and community

d. Develop and model cultural understanding and
global awareness by engaging with colleaguss
and students of other cultures uzing digital age
cemmunication and collaboration tools

StandardzeT & 2008 Intemational Society for Technology in Education.

ISTE® is & registered trademark of the Intemnaticnal Sociaty
for Technology in Education
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